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Abstract: Distancing itself from a humanistic focus on literature that earlier leaders of 
library education had emphasized, by the middle of the twentieth century, researchers 
like Pierce Butler and Jesse Shera were stressing the value of the social sciences, an 
orientation that only strengthened when “information science” joined the field to create 
“Library and Information Science” (LIS), and that persists to this day.  This paper 
reflects on research traditions in LIS and suggests that the humanities are once again 
gaining traction, using illustrations from the author’s research in the history of libraries 
and of reading. 
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It is a great honor to contribute to this celebration of the first fifty years of Library 

and Information Science (LIS) at National Taiwan University, and I want to thank the 

university and the department for inviting me.  As a historian, I am taking this 

opportunity to briefly sketch and reflect on the development of LIS research and 

education since the early twentieth century. I plan to highlight some of the landmarks on 

that journey, point out some paths not travelled, and end with some suggestions of 

strategies for today’s LIS educators. In earlier years the field wasn’t known as LIS, but 

rather as “library economy” and then “library science,” or just plain librarianship.  For 

simplicity, I will use “LIS” throughout.   

LIS as a formal field of university study began in the United States (US) in the 

1880s, at Columbia College (now Columbia University), and spread from there to other 

colleges and universities.  In some other countries formal education for librarianship 

developed differently, but I am going to focus here on the US model since it is the one 

that I know best and that has had worldwide influence, including, I believe, in Taiwan.  

I will illustrate some of my remarks from my research into the library school at the 

University of Wisconsin, and from my work in the history of reading.  

1880s-1920s: Humanistic Period.   
In the late nineteenth and early twentieth centuries, it was not clear that LIS 

education would be best situated in universities.  In 1900 the shape of higher education 

was evolving rapidly.  The research tradition was not clearly defined, and the 

interlocking systems of tenure, a hierarchical professoriate, accreditation, external 

funding, graduate education, and peer-reviewed publication were not yet in place.  The 

following fifty years saw the development and consolidation of all these systems to the 

point where today many of us in the US tradition think of them as immutable.  The 

ways in which LIS shaped itself to fit these systems had consequences that affect us 

today. 

In 1900, LIS education in the US was sponsored by three kinds of institution: higher 

education (colleges, universities, and technical institutes); as apprentice-like schemes in 

larger libraries, and state library commissions—government bodies that some states set 

up to promote the development of public libraries, especially in rural areas.  Most 

library commission training programs were held in the summer, inspired by already 
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existing summer institutes to train schoolteachers, and attracting the same potential 

workforce as the school system—mostly female, high-school educated, and drawn from 

rural areas where women had few occupational choices.  The Wisconsin Library 

School, by contrast, was a year-round program that the Wisconsin Free Library 

Commission (one of the most active and influential of the US library commissions) 

started in Madison in1906 and ran until 1939, when it moved both physically and 

administratively to the University of Wisconsin.   

Early library school faculty tended not to have had formal instruction in the skills 

and knowledge of librarianship.  In designing curricula, educators looked for inspiration 

either to the utilitarian model of library management that Melvil Dewey had pioneered 

at Columbia College and subsequently at the New York State Library at Albany, or to 

the four-year undergraduate liberal arts programs.  These humanities- --and to a lesser 

extent-- science-oriented programs coincided with a tradition in librarianship 

represented by an older generation of library leaders, such as Frederick Poole, Justin 

Winsor, and Charles Ammi Cutter, members of a conservative elite, who supported a 

high-culture vision for librarianship.  The resulting LIS curriculum was an amalgam of 

practical skills, some of them intensely specific (for example, how to choose and 

manage a library heating system), and intellectual understanding, particularly of 

literature and history.   

Dewey’s school offered classes in Library Economy and Bibliography, with lectures 

by specialists in binding, printing, publishing, book-selling, and mechanical equipment, 

and the opportunity to benefit from advice from leading librarians (Fenster, 1977). 

Dewey was obsessed with imbuing librarianship with technical and managerial 

principles of effectiveness and efficiency.  His vision for librarianship meshed well with 

the ideals and philosophies of the Progressive Era (the period from 1890-1920), 

particularly the concept of scientific management.  He favored employing more women 

as librarians for pragmatic reasons, such as that they cost less than employing men, and 

were often well educated and dedicated. By 1910, nearly four-fifths of all American 

library staff was female; by 1920 that figure was nearly nine-tenths (Garrison, 2003). 

Dewey himself showed little intellectual curiosity or interest in scholarship. His was 

a utilitarian, technocratic vision; public libraries should above all be efficient, well-run 

organizations that helped transmit the values of the dominant Protestant, Anglophone 
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cultural elites. He was at heart an administrator, and he set a managerial course for the 

library profession. Some of Dewey’s graduates became the leaders of new library 

schools. Pratt Institute (Mary Wright Plummer) opened in 1890, Drexel (Alice Bertha 

Kroeger) in 1892, and the Armour Institute (Katharine Lucinda Sharp) in 1893 

(Grotzinger, 1966). In 1897 Sharp moved to the new library school at the University of 

Illinois, where she was to stay for the next ten years.  A Dewey disciple, Sharp drew on 

the Dewey model, but she was also a graduate of Northwestern College, and believed 

that librarians needed the foundation of a four-year college degree before undertaking 

professional preparation.  At Illinois she established the first school to be accepted as a 

university discipline, whose program led to a formal degree following four years of 

higher education.  Students received technical training only in their 3rd and 4th years, but 

were not admitted to the library program until they had two years of college education 

(Grotzinger, 1966). 

The Wisconsin program began in 1906 under the leadership of Mary Emogene 

Hazeltine, who directed it until her retirement in 1938.  Unlike Katharine Sharp, 

Hazeltine had no formal training in librarianship, although she had worked for several 

years as a librarian and library director.  Like Sharp, Hazeltine was a graduate of a four-

year college program—at Wellesley, one of the leading women’s colleges, where the 

all-female faculty led the all-female student body through a curriculum that emulated 

the classical course of study established before the Civil War at such venerable men’s 

colleges as Yale, Princeton, Amherst, and Williams (Rudolph, 1990).  This consisted 

largely of ancient languages and other humanistic subjects, such as history, literature, 

and philosophy. Hazeltine saw such a humanities-based course of study as desirable 

preparation for librarianship.  At Wisconsin, the 1912 university catalogue called for 

applicants to “bear in mind the importance of a college course as an 

education/equipment for library work.”  All candidates, the catalogue stated, should 

have at least two years of college training.  “The examinations  . . . are designed to test 

the education, reading, and general information of the applicant, especially in history, 

general literature, and current events,” the catalogue went on.  “Ability to translate from 

the German is also required” (University of Wisconsin Catalogue, 1912, 306-07). 

Although early women’s colleges emulated men’s colleges in some respects, one 

component that differed was a focus on service in professional areas where women were 
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not in direct competition with men.  While men were developing new professions of 

engineering, social scientific research, city planning, journalism, and scientific 

management, women were emerging as leaders in the arenas of social work, ancillary 

health professions, and librarianship (Muncy, 1991). These new professions coincided 

with an older nineteenth century social expectation that educated women should serve 

the poor as missionaries and unpaid volunteers in charitable organizations.  These new 

female professionals worked closely with immigrants, children, and the poor, most 

famously in settlement houses, of which the most celebrated was Jane Addams’s Hull 

House in Chicago.  Early library educators like Hazeltine were impressed by the 

settlements, and drew parallels between their work and that of public libraries.  Students 

at the Wisconsin Library School took field trips to Chicago, visiting not only the 

famous libraries of the city, but also Hull House and what they termed “the ghetto,” 

where most immigrants lived. 

By the early 1920s, the following elements had fallen into place in the developing 

library schools: training in the specific skills and knowledge required to run a library, 

especially cataloging, classification and reference work, a thorough grounding in the 

humanities, particularly in literature and knowledge of books, and a commitment to 

self-sacrificing service.  Research was not important, but such as it was, consisted of 

studying the history of books and printing, or bibliography, especially the rules of 

cataloging, and systems of classification (Richardson 1982).  

1920s-40s: The Carnegie Corporation’s Influence 
In their early years, library schools developed haphazardly.  Some coordination 

occurred through the formation in 1903 of the American Library Association’s (ALA’s) 

Committee on Training, and the founding in 1915 of the Association of American 

Library Schools, which provided an early form of accreditation. In the 1920s, however, 

significant events occurred that influenced LIS education for the rest of the century.  A 

major impetus came from the Carnegie Corporation of New York.  In the absence of 

large-scale public funding during this period, the Carnegie Corporation’s role in setting 

a course for American higher education in general, and library education in particular, 

cannot be exaggerated. The story of Andrew Carnegie’s systematic donation towards 

building about 2,500 public libraries in the English-speaking world is well known.  

However, after Carnegie’s death in 1919, the focus of the Carnegie Corporation’s 
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library philanthropy shifted away from buildings and towards improving the quality of 

the work within them. The Corporation partnered with ALA in several major ventures, 

including sponsorship of a study by Charles C. Williamson of fifteen library schools. 

Williamson presented his results to the Carnegie board in 1922, published a report in 

1923 and presented further recommendations in 1926. In response to the Williamson 

findings, the Carnegie Corporation granted over 1.4 million dollars to support existing 

library schools, and over 1.3 million each for ALA and to establish a new graduate 

library school (Lagemann, 1989).  In essence, Williamson’s recommendations aimed at 

locating LIS training solely in colleges and universities, raising the status of 

librarianship by attracting more men to the profession, separating higher level 

managerial functions from lower level clerical tasks, establishing a scientific research 

tradition, and founding a new graduate library school designed to educate a cadre of, it 

was assumed, mostly male researchers and administrators to lead and educate the 

profession. 

The thrust of the ALA and Carnegie Corporation’s joint intervention fitted the 

Corporation’s overall policy of favoring “scientific philanthropy:” the achievement of 

social reform based on the social scientific analysis of empirical data (Lagemann, 

1989).  One effect was to shift social reform efforts away from female dominated 

settlement houses (which never received Carnegie funding) and towards male 

dominated research institutes like the National Bureau of Economic Research, the 

National Academy of Sciences, and the National Research Council (Lagemann, 1989). 

Within librarianship, the female-dominated Association of American Library Schools 

(78% of its officers between 1915 and 1923 were women) found itself nudged aside as 

ALA took over the function of accrediting library schools in 1924.  

A key Williamson recommendation led to the founding of the Graduate Library 

School (GLS) at the University of Chicago in 1927.  From the beginning, it was clear 

that the new library school was not interested in defining research in terms of solving 

practical problems in the Dewey tradition. A major GLS project was to define the 

meaning of “library science” in research terms; as its first director George A. Works 

stated, “Graduate work means research, and research means the extension of the 

boundaries of knowledge” (Richardson, 1982, 64). At Chicago, the social sciences  (a 

relatively new area of study) were on the rise, and close links formed between social 
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science departments and GLS faculty members. In principle, the GLS faculty stressed 

the interdisciplinarity of library science, but as historian John Richardson argues, 

members of the GLS and students most often looked for inspiration to the social 

sciences, especially sociology, political science, and education (1982).  The GLS 

Catalogue also emphasized the importance of social science coursework.  In 1929-30 

the Catalogue asserted, “Those desiring to fit themselves for the administration of 

public libraries are advised to make selections from the offerings in political science, 

economics, and sociology, as well as from the more generally recognized fields.“ 

(Graduate Library School Catalogue, 1929-30, 3).  

At the same time that the influence of the social sciences increased, Richardson 

argues, that of the humanities declined.  Although GLS professors Douglas Waples and 

Leon Carnovsky called for research in the humanities (particularly in bibliography, 

history, paleography, advanced reference work and rare books and museums) little 

research in these areas occurred.  Waples himself reinforced this trend by focusing 

mainly on the social sciences in his course, “Methods of Investigation.”  Moreover, the 

Carnegie Corporation also showed little interest in funding research in the humanities, 

devoting less than ten per cent of the grants it awarded the GLS during the 1930s to 

humanities research (Richardson, 1982). In 1933 Pierce Butler, one of the first GLS 

faculty members, published his influential essay Introduction to Library Science, in 

which he set out a tripartite division of the field into “the sociological problem,” “the 

psychological problem,” and the “historical problem.”  Although Butler’s own research 

lay in the areas of bibliography and history, he stressed the importance of scientific 

method in developing the new field of library science (1933). Over the next three 

decades the GLS established itself as a strong influence on the field, as its alumni 

spread out to other library schools that were now adding doctoral programs. In 1951, for 

example, no fewer than four former GLS students were on the faculty at the University 

of Illinois (Richardson, 1982). In 1951, Columbia offered a doctoral degree in library 

science followed by Western Reserve in 1956, Berkeley in 1959, and Rutgers in 1960.  

Wisconsin graduated its first PhD student in 1968.  

The studies of reading that were prominent at the GLS in the 1930s provide an 

example of an increasing sociological trend in LIS research. In the first quarter of the 

century, a small number of research theses had appeared that took a social scientific 
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approach to studying reading habits.  In 1929, educational researchers William S. Gray 

and Ruth Munroe published a summary of their major findings in a book titled Reading 

Interests and Habits of Adults.  Now library science researchers, too, were becoming 

interested in uncovering “facts” about people’s reading preferences and patterns. 

Faculty and students at the GLS undertook an extensive research program into 

Americans’ reading, publishing their results in a new journal devoted to library science 

research, The Library Quarterly. Douglas Waples’ book length study with Ralph Tyler, 

What People Want to Read About (funded by the Carnegie Corporation and ALA) also 

appeared in 1931. Waples and Tyler sampled and classified the topics appearing in 

contemporary magazines, and surveyed groups of adults about their preferences. Other 

research studies focused on community, rather than individual, reading patterns.  Dean 

Louis Round Wilson’s Geography of Reading, published in 1938, provided a 

comprehensive overview of library services across the United States. In 1941, Wilson’s 

graduate student, Eliza Atkins Gleason (the first African American women to earn a 

Ph.D. in Library Science), published The Southern Negro and the Public Library, 

carefully documenting the lack of library service to the nearly nine million African 

Americans living in thirteen southern states where segregated libraries were the norm. 

This study, based on Gleason’s doctoral dissertation, found that although library service 

of some kind was available to forty-four per cent of the white population in the thirteen 

states, it was available to only twenty-one percent of the black population.  Whereas 

previously librarians had tended to view readers from a missionary perspective as 

individuals to be transformed and even redeemed, studies such as these began to signal 

a shift towards thinking of readers as consumers of reading materials whose wants 

libraries should work to fill. By drawing comparisons between states, they also 

emphasized the importance of libraries to national and state educational policy-makers. 

Taking its cue from the GLS, from the 1930s on, research in LIS began to follow the 

social sciences in taking scientific method as a model.  Not all leading librarians favored 

this development, however.  In 1931, C. Seymour Thompson, a librarian at the 

University of Pennsylvania, asked a rhetorical question in a speech given before the 

American Library Institute: “Do We Want a Library Science?”  Answering his own 

question with a firm negative, he argued that adopting a “keenly analytic” scientific 

approach “will stifle all true appreciation of books and of people, the two things which 
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make library work a joy and an opportunity” (Thompson 1931, 585).  He continued, 

“[I]f we can have a science only by adopting the psycho-sociological laboratory 

methods that are being urged upon us my answer is No, we do not want Librarianship to 

be a science.  Let it be an art; a Fine Art,--untouched by science” (587).   

The strategy of creating a “library science” would pay off in important ways, 

including benefitting from the post World War II explosion in federal funding. But 

Richardson points out that there were costs, too. “Although many academic university 

library positions were held by GLS graduates,” he argues, “the head librarians’ posts at 

Yale, Princeton, Michigan, Pennsylvania, and two research libraries (the Newberry and 

the Library of Congress) were filled by cultural bookmen or subject specialists in the 

humanities.  Had the GLS equally emphasized humanities research, it is possible that 

the GLS might have succeeded in filling these positions as well” (Richardson 1982, 

153). 

1950s-1980s: Information Science Emerges 
The postwar period saw the rise of federal research funding, with the founding of 

the National Science Foundation in 1950, and the expansion of other government 

research agencies.  After the launching of Sputnik in 1957 the space race provided a 

further boost to federal funding of the sciences, and the 1960s and 1970s saw a general 

expansion of education. The field of “documentation” expanded to deal with the 

resulting explosion in scientific publications; the American Documentation Institute 

(ADI) had been founded in 1937, and grew in the postwar period.  A leader of the 

documentation movement was Jesse Shera, LIS Dean at Western Reserve University, 

GLS graduate and historian, and editor of the journal American Documentation.  The 

ADI was renamed the American Society for Information Science (ASIS) in 1968, and in 

the same year, American Documentation became the Journal of the American Society 

for Information Science (JASIS, now JASIS&T, with the addition of Technology).  

Librarians contributed to the technological trends of the 1960s when they formed Ohio 

College Library Center (OCLC, now the Online Computer Library Center) in 1967, and 

in 1968 at the Library of Congress, Henriette Avram produced a pilot version of 

Machine Readable Cataloguing, or MARC.  In 1969, the wholesalers Baker and Taylor 

began the first automated library acquisitions system.   
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The first library school to incorporate the term “information” into its title was 

Syracuse in 1974.  More and more schools followed in the 1980s: the generally 

accepted term was library and information science, although some, like Wisconsin, 

preferred “studies.”  In September 1984 the Wilson Library Bulletin reported that the 

Wisconsin Library School had chosen the name Library and Information Studies, and 

that the curriculum now included “material from the emerging field of information 

science.” The focus now included preparation for “information-related institutions other 

than libraries” such as information analysis centers, data archives, and archives and 

records managements, as well as for “information-related services as freelance 

professionals.”  Out of a total of sixty-nine ALA accredited schools, the article noted, 

forty-one now included the term “information” in their names (Wilson Library Bulletin 

59 no 1 (September) 1984, 13). 

By 1980, however, the expansionary period of the 1960s and 1970s was over. In 

1978 the University of Oregon closed its library school, providing the first instance of 

what would become a familiar story over the next two decades.  Whereas between 1961 

and 1976 twenty-three new schools were founded, between 1978 and 1991, fifteen 

others, including the famed GLS, closed (Stieg, 1992). Surviving schools responded 

with adaptive strategies. The metaphor of the Information Age had passed into the 

public’s consciousness, as personal computers proliferated not just in businesses and 

other organizations but also in middle class homes. Having adopted the “I word” during 

the 1980s, by the mid 1990s, some LIS schools were beginning to drop the “L word”.  

Among Big Ten schools, the University of Michigan was one of the first to transform 

itself into an “iSchool” led by an engineer and to offer programs in information 

technology like Human-Computer Interaction and Organizational Information Systems.  

Over the next decade several other schools joined this movement.  Some schools 

formed loose consortia with other departments, such as education, communications, or 

business, in an effort to find safety in numbers during an era of retrenchment. 

1990s-2000s: New Directions, New Partnerships. 
By the 1980s, the expectation was firmly established that LIS research should 

follow the relatively clear and fixed rules of the hypothetico-deductive tradition. Some 

strands of humanities research, particularly in library history and children’s literature 

had persisted and even flourished in LIS, but the social sciences were dominant, 
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contributing to a body of knowledge that conceived of truth as incontrovertibly 

discoverable, fact as separable from value, objectivity as unproblematic, and the 

methods of the hard sciences as a gold standard for social science researchers.  

Although experimental method was unlikely to be feasible for most LIS researchers, a 

next-best approach was that of the large-scale, fixed-design survey, with statistical 

analysis substituted for the close control afforded by the laboratory-based experiment.  

At the turn of the twenty-first century, the iSchool movement, with its focus on funded 

research, cemented LIS reliance on the methods of the quantitative social sciences.  

In attempting to invent itself as a respectable university-based discipline during the 

first half of the twentieth century, LIS had adopted a strategy common to the developing 

professions that drew strength from the fact that since the late nineteenth century, the 

so-called hard sciences had succeeded in representing themselves as generators of 

progress, wealth and knowledge.  Scientists had helped create universities as powerful 

institutions that provided a setting in which other disciplinary traditions (including the 

humanities) could flourish.  But since prestige and resources accrued primarily to the 

sciences, other disciplines also sought to present themselves as scientific in nature.  

Earlier in the twentieth century, positivist theories representing science as non-political 

and value-free encouraged the coining of such terms as social science, domestic science, 

library science, and later, information science (Pawley, 1998). However, by the end of 

the 1980s a handful of LIS researchers were aware of—and sympathetic to—

disciplinary rumblings that had been shaking the broader field of the social sciences and 

the humanities since at least the late 1960s. The interpretive revolution was itself well 

underway in sociology, history and literary theory, but had yet to affect LIS in a major 

way.  Qualitative research that employed flexible strategies was still regarded by many 

in the field with deep suspicion, and many LIS researchers no doubt played it safe by 

playing along with the accepted view. 

At the same time, LIS was gaining a new political awareness of class, gender, and 

race spurred by the Civil Rights Movement of the 1960s and Second Wave Feminism in 

the 1970s.  The predominantly white male characteristic of most universities had 

become a political and moral embarrassment.  Even in a heavily feminized profession 

like librarianship, male faculty members were disproportionately represented.  The 

whiteness of library collections and of most library users was also a matter of concern.  
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By the early 1990s, multiculturalism became a new focus for LIS research and teaching.  

In 1992, ALA’s “Standards for Accreditation of Master's Programs in Library and 

Information Studies” required that program objectives should reflect “the role of library 

and information services in a rapidly changing multicultural, multiethnic, multilingual 

society, including the role of serving the needs of underserved groups.”   

The multicultural impetus was just one example of several new areas of research 

that sprung up during the 1990s and 2000s, and that were challenging or complementing 

the traditional social scientific approach.  Others include digital humanities, critical 

studies of information (that focus on the nexus between information and power), 

science and technology studies, information policy and ethics, digital humanities, 

children’s and youth literature, and print and digital culture.  While diverse in theory 

and content, these areas have in common that they draw on the humanities in the sense 

of exploring values (rather than aiming to be value free), concentrating on description 

rather than prediction, and focusing on content rather than method in their claims to 

validity.  Some of the areas represent resurgences rather than innovation: the history of 

print culture emerged out of the study of the history of books and printing that dates 

back to the earliest days of library education.  Children’s and youth literature also has a 

long history in our field, as does the study of information ethics.  But these areas are 

enjoying an upsurge of energy, and provide LIS with new opportunities. 

In these areas LIS researchers are forging a new partnerships between the social 

sciences and the humanities.  I will end by illustrating this claim from my own field of 

research: the history of reading.  Until recently, LIS has tended to think of “reading” 

and “information” in separate categories.  Whereas the study of information has been 

informed by psychology, computer science, information science, linguistics, and to 

some extent philosophy, and has employed such concepts as “use and user,” “behavior,” 

“technology,” and “system,” the study of reading has drawn on cultural studies, literary 

studies, history and anthropology, and to some extent sociology, and has employed 

concepts such as “literature,” “story,” “pleasure” and “culture.” However today we can 

see signs of hybridity in the following inter-related trends.  Both reading studies and 

information studies: 

• Recognize the key role of technology 

• Employ the concept of “practice” as well as “behavior” and “use” 
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• Show awareness of context, particularly in language and historical factors 

• Adopt the concept of “genre” (a literary term) in understanding how information 

works 

• Understand information use and reading as expressing a relationship, for 

example between those with more power and those with less 

• Acknowledge the importance of identity dimensions such as class, race, and 

gender 

• Analyze political and economic factors relating to power and information policy 

This hybridity has many intellectual advantages.  It is comprehensive of technology 

and format (for instance, it doesn’t privilege digital over print, or vice versa); it 

incorporates a relational, dialogical understanding of information; it allows researchers 

to focus on individual human agency as well as social structure, and it permits the 

consideration of various genres—of reading, writing, and information use, using similar 

theories and in similar terms. 

Similar intellectual advantages could be outlined with respect to the other resurgent 

research areas mentioned above.  However, LIS can only exploit these opportunities by 

continuing to forge alliances with other fields, and by welcoming scholars and students 

with humanities backgrounds into LIS.   The most lively and interesting iSchools are 

those, I believe, who have adopted a conscious strategy of diversifying their faculty to 

include researchers with a broad spectrum of interests.  Smaller schools that cannot 

afford a large and diverse faculty can achieve the same effect by building relationships 

across campus.  For example at Wisconsin, although we are a small school, we have 

built close connections with the law school, the history of science, the school of 

journalism and mass communication, communication arts, English, and industrial 

engineering.   We have achieved these through cross-departmental hiring, developing 

the interdisciplinary Center for the History of Print and Digital Culture, and 

participating in interdisciplinary curricular efforts like the Digital Studies Initiative.   

In practical terms for LIS education as a whole, this means: 

• Training doctoral students in humanities research methods 

• Recruiting faculty with humanities backgrounds 

• Rewarding research in the humanities as well as social sciences 
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• Fostering inter-disciplinary journals 

• Making links across campus with humanities departments 

LIS schools have come full circle.  The turn towards the humanities is not new, but 

picks up strands that were dropped or even suppressed seventy years ago.  Students and 

faculty are excited and energized by these intellectual movements; if LIS wants to 

attract the brightest and most committed of these individuals, educational leaders must 

consciously shape their policies to create new partnerships by cultivating their natural 

allies in the humanities as well as in the social sciences. 
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